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Part 1: Recap of the lecture.



In the 21st century, 
communication requires 
languaging, not languages.



Ferdinand de Saussure’s theoretical linguistic framework.

Langue: Ideal language system, not witnessed in its 
entirety in the repertoire of any single user.

Parole: Actual practice of an individual user, an imperfect 
and incomplete reflection of the system.

(Wright, 2015).

Parole

Langue



`. . . is rooted in the belief that speakers/writers are 
autonomous subjects who, through free will, co-construct 
meaning with their interlocutors.’

`. . . scholars in this tradition argue that individuals create 
language from their own life experiences and for their own 
personal communicative needs.’

(Wright, 2015).



Each of you brings a unique 
set of linguistic resources.



Diversity: Everyone wears different shoes.

Inclusion: Everyone is valued regardless 
of what they wear.



Diversity: Everyone wears different shoes.

Inclusion: Everyone is valued regardless 
of what they wear.



Some are expected to 
contribute more to this 
unequal world.



`Anglophones do not just happen not to speak a second or third 
language; they largely exist in a social and political culture that 
has entitled them not to do so, and they often feel no obligation to 
meet others even half way (sic).’

(Réaume, 2015).

U.S. Department of State. “Foreign Language Training - United States 
Department of State.” U.S. Department of State, 02 June 2023, 
https://www.state.gov/foreign-language-training/. 



`If we cease viewing language as a discrete system learnt as such in 
the classroom and informed by grammars and dictionaries and see it 
rather as the negotiation of meaning in context, we realise that the 
native speaker is not necessarily the best equipped to achieve 
successful interaction in transnational settings.’

(Wright, 2015).

(Wright, 2007).



Some are valued less for 
contributing.



(May, 2015).

(Blommaert, 2009).



(Barr, 2019). 

(Fuse et al., 2018).



Some are penalised more 
harshly for not contributing.



(BBC, 2016). 



(Alexandra Wallace, 2011).

Would a blonde woman with blue eyes elicit the same 
reaction by speaking French? Is there even a French 
equivalent to `OHH Ching chong ling long ting tong’?



What’s up?

It’s their Achilles' heel.

Don’t Beat around 
the bush!

Shirty.

Naff.

Hammered.

Bonkers.Bob’s your uncle!

Per se.
Ad hoc.



Linguistic resources are valued 
unequally and distributed 
unevenly to produce/reproduce 
intersecting oppressive systems.



Language B 
or accent B Ethnic group B Sexy and 

intellectual

Language A 
or accent A Ethnic group A Stupid and 

invalid

`A raciolinguistic perspective seeks to synthesize (sic) these approaches by 
framing the co-naturalization (sic) of language and race as a process of 
raciolinguistic enregisterment, whereby linguistic and racial forms are 
jointly constructed as sets and rendered mutually recognizable (sic) as 
named languages/varieties and racial categories.’

(Rosa et al., 2017).



(Creese et al., 2003).



Kim, Hyejin, and Erik Mobrand. "Stealth marketisation: How 
international school policy is quietly challenging education systems in 
Asia." Globalisation, Societies and Education 17.3 (2019): 310-323.

(May, 2015).



That’s why linguistic racism 
does not go both ways.



Language B 
or accent B

Sexy and 
intellectual

Language A 
or accent A

Stupid and 
invalid

Index

Index

`Using indirect, associational meanings, indexicality enables 
racializing (sic) images to be conveyed and propagated by Whites 
who are often unaware of the offensive implications of covert racist 
discourses and the way they contribute to the racializing (sic) 
project of white supremacy.’

(Kroskrity, 2021).



(Dovchin, 2020).

`Even these speakers can engage in normative or standardised linguistic 
practices, and can still be perceived as engaging in non-standard 
linguistic practices (Alim 2007).’

“Flores and Rosa (2015, 167) contend that ‘the question of whether 
members of racialised communities are accepted as appropriately 
engaging in these linguistic practices continues to be determined by the 
white listening subject, not by the speakers’ actual practices.’”
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Indian students speak Hindi.

It’s a defensive mechanism.

That’s how they recover from 
raciolinguistic traumas.



(Dovchin, 2020).

`Even these speakers can engage in normative or standardised linguistic 
practices, and can still be perceived as engaging in non-standard 
linguistic practices (Alim 2007).’

“Flores and Rosa (2015, 167) contend that ‘the question of whether 
members of racialised communities are accepted as appropriately 
engaging in these linguistic practices continues to be determined by the 
white listening subject, not by the speakers’ actual practices.’”

Indian students speak Hindi.

It’s a defensive mechanism.

That’s how they recover from 
raciolinguistic traumas.

French students speak French.

It’s a display of power from a 
privileged position.

That’s how they reproduce an 
unequal raciolinguistic power 
relation.



Linguistic racism is enacted 
from a structural position of 
whiteness, but anyone can 
occupy that position 
depending on the context.



(Fuse et al., 2018).

Indian accent > Russian accent > 
Spanish accent > Chinese accent?



(Dovchin et al., 2024).

Disclaimer: I do not blame them.



(Blommaert, 2009).

If a linguistically disadvantaged person does not 
align with the ideology, they won’t be heard.



(Blommaert, 2009).

If they do, they will be maintaining the same 
ideology and accused of hypocrisy.



I want you to dismantle this 
structure here and now.



Part 2: Practical languaging tips.



Tip 1: Don’t even try to 
categorise a classmate’s 
accent.



Tip 1a: Don’t contradict a 
classmate’s self-identified 
accent.



Tip 1b: Don’t attribute a 
classmate’s languaging 
attempts and self-identity 
to shame.



Tip 2: Everyone is fluent in English. 
No one has the authority to judge.



Tip 2a: Don’t `correct’ someone’s 
pronunciation.



Tip 2b: `I pronounce that word 
differently, but your version is also 
valid.’



Tip 2c: Don’t dismiss a classmate’s 
linguistic choice. Be willing to listen 
and respect their point of view. 
Consult the literature if necessary.



Tip 2d: Don’t generalise from 
certain aspects of a classmate’s 
linguistic practice to the rest.

Japanese student does not understand British slang and 
speaks English differently.

They get a distinction in English Literature. An American 
classmate expresses surprise.



Tip 3: Speak English in class, but 
when a classmate contravenes 
the rule, the class are collectively 
guilty. 



Tip 3a: Ask yourself if there is a 
safe environment for the 
contravener to speak English. 



`Why are you speaking English 
with Hideki, not Japanese?’

Tip 3b: Don’t judge a classmate 
from a non-anglophone ethnic 
group for speaking English with 
someone from their ethnic group. 



Tip 3c: During comfort breaks, 
your classmates are allowed to 
speak any languages they want. 



Tip 4: When a misunderstanding 
occurs, every party is responsible. 



Tip 4a: Don’t respond to a 
misunderstanding by asking a 
classmate to repeat or by 
mimicking their pronunciation. 

`Neural network? What is that?’



`Is that supervised or unsupervised learning?’

Tip 4b: Ask a general probing 
question to establish the context 
or ask them to rephrase. 



`How do you spell it?’

`Can’t spell? Embarrassing!’

Tip 4c: Appreciate a linguistically 
disadvantaged classmate’s 
attempts to clarify things.



`I am going to the city centre.’

`The city what?’

`The city centre, as in the area close to the train station.’

`Oh! The city centre!’

Tip 4d: After a classmate resolves 
a misunderstanding, do not repeat 
what they say. It’s condescending. 



Tip 4e: `Thank you for clarifying. 
My comprehension skills are far 
from perfect.’



If you are a person of colour with a `low-mobility’ accent, it 
does not matter how you say `sheet’.

A racist will giggle even before you open your mouth.

Tip 5: Pre-empt acts of linguistic 
racism by drawing attention to and 
shaming an imaginary racist.



Part 3: Working in diverse groups.
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